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Objective of the course 

The objective of this course is to provide students with a detailed insight into theoretical starting points, main 

research problems, methodological approaches and design of research in the field of inclusive education, as 

well as their limitations. 

Learning outcomes 

Students will be able to undertake research independently and in teams in the field of inclusive education. 

Course contents 

Lectures 

Doubts in the field of inclusive education. Ethical aspects of inclusive education. Culture of disability. 

Difficulties in researching inclusive education. Testing attitudes towards people with disabilities. Examination 

of attitudes towards inclusive education. Examination of the effects of the program for improving attitudes 

towards inclusive education. Examine the effects of the program for improving attitudes to people with 

disabilities. Use of sociometric techniques for examining the social status of children in inclusive education. 

Examination of social outcomes of inclusive education. Examination of school inclusiveness. Examination of 

academic outcomes of inclusive education. Examination of the effects of teaching approaches, methods and 

forms of work in inclusive education. Examination of the effects of additional educational support and 

curriculum adjustment. Examining teachers' self-efficacy in terms of inclusive practice. Examine the 

effectiveness of teacher training programs for work in an inclusive environment.  

Practical excercises  

In accordance with the interests in the field of inclusive education, students will formulate the problems, 

methodologically design and conduct research. 
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Total number of active 

teaching classes 
Lectures: 3 class per week Practical excercises: 10 class per week 

Teaching methods 

lectures, independent tasks, multimedia, interactive teaching 

Knowledge score (maximal points = 100) 

Pre-exam obligations Points Final exam Points 

Active student 

participation 

 
Written exam 

/ 

Practical excercises 40  Oral exam 40 

Midterm(s) 20 / / 

Term paper(s)  / / 

 


